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CHAPTER II 

THEORITICAL REVIEW 

 

 
A. Teacher Activities 

 

1. Kind of Teacher Talk 

 
Teachers’ talk is the language  in  the  classroom  that  take  up  

the major portion of class time employed to give direction, explain 

activities and check students’ understanding (Sinclair & Brazil, 1995 

cited in Yanfen & Yuqin, 2010:77). As an indispensable part of foreign 

language teaching, teachers’ talk has own features in that both the 

content and the medium are the target language. The language employed 

by teachers’ in language classes is served as the source of input of 

language knowledge, and also use to instruct language communication 

and organize classroom activities. 

Moreover, teacher talk plays a very important role in teaching 

process as an interactive device. For teachers would employ a lot of 

interactive device such as repetition, prompting, prodding, and 

expansion, which would be evoking more interaction between teacher 

and students (Sinclair & Brazil, 1995 cited in Yanfen & Yuqin,  

2010:77). In the process interaction be : 
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a. Question 

 

Question is a request for information and it is commonest 

and most  straightforward  way  to  make  student  to  talk 

according classroom observation (Yanfen & Yuqin, 2010:79). 

Questioning is one of the most common techniques used by the 

teachers. In some classroom over half of class time is taken up  

with question-answer exchange (Gall, 1984 cited in Richard & 

Lockhart, 1994:185). By asking questions to students, it can 

motivate and stimulus them to active during teaching learning 

process. 

Chaudron argues (1988:127), teachers‟ question behavior 

has been examined in a few second or foreign language studies 

concern with the extent to which teachers’ questions might 

facilitate either target language production or correct and 

meaningful content related responses by students. Long (1981, 

cited in Chaudron, 1998: 127) augments that questions probably 

facilitate interaction by clearly establishing both the topic and who 

is expected to speak next. Teachers‟ questions construct a primary 

means of engaging learners’ attention, promoting verbal responses, 

and evaluating learners‟ progress, although there is considerable 
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database as to whether language teaching methodology requires 

this short of interaction. Typically, a question is the initiation of  

the three part solicit- response-evaluate sequence of moves typical 

of classroom, for example (Chaudron, 1998: 127): Teacher: What 

is your name? Student: Rosaline Teacher: Good. 

1) The function of Question 

 

There are several reasons why questions are so 

commonly used in teaching (Richard and Lockhart, 1994: 185): 

(a) They stimulate and maintain students‟ interest. 

 

(b) They encourage students to think and focus on the 

content of the lesson. 

(c) They enable a teacher to clarify what a student has said. 

 

(d) They enable a teacher to  elicit  particular structures 

or vocabulary item. 

(e) They enable teachers to check students‟ understanding. 

 

(f) They encourage students‟ participation in a lesson. 
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2) Types of Question 

 

Based on Sinclair & Brazil (1982, cited in White & 

Lightbown, 1984 in Richard & Lockhart, 1994: 185-187), there 

are three kind of teachers’ question: procedural question, 

convergent or display, and divergent or referential question. 

(a) Procedural Question 
 

Procedural question have to do with classroom 

procedures and routines, and classroom management, as 

opposed to the content of learning. For example when a 

teacher is checking that assignments have been completed, 

the instructions for a task are clear, and the students is ready 

for a new task. Like the following sentences below : (1) Did 

everyone bring their homework? (2) Did anyone bring a 

dictionary to class? (3) How much more time do youneed? 

(b) Convergent and Display Question 

 

Convergent question encourages similar student 

responses, or responses which focus on a central theme. 

These responses are often short answer, such as “yes” or  

“no” or short statements. They do not usually require  

students to engage in higher level-thinking in order to come 

up with a response but often recall of the preciously 
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presented information. For example when teacher uses 

question in introducing a reading lesson focusing on the 

effects of computers on everyday life. Before the lesson 

begins, a teacher is able to ask the students use convergent 

question, such as : 

(1) How many of you have personal computer in 

your home? 

(2) Do you use it every day? 

 

(3) What do are the names of some computer mpanies? 

 

(4) What is difference between hardware and software? 

 

Convergent question is also referred as display 

question. It means that  the  question  that  teachers  know 

the answer and which are designed to elicit or display 

particular structures (Long & Sato, 1983 cited in Richard & 

Lockhart, 1994: 187). So, it means that question which 

involves determining whether the teacher is asking for 

information which he or she already knows. 

(c) Divergent and Referential Question 

 

Divergent questions are the opposite of convergent 

questions. They encourage diverse student responses which 

are not short answers and which require student to engage in 
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higher-level thinking. They encourage students to provide 

their own information rather than to recall previously 

information presented. This type is also called referential 

question. It is kind of questions with no fixed answer, while 

display questions are the ones with fixed answer. This 

question used by teacher after give display or convergent 

question to student, such as the examples : (a) How have 

computers had economic impact on society? (b) Do you 

think computers have had any negative effects for society? 

Richard & Lockhart (1994: 187) have observed that 

teachers   tend   to   ask    more    convergent    than 

divergent question. These questions serve to facilitate the 

recall of information rather than to generate students‟ ideas 

and classroom communication. Long and Sato (1983, cited 

in Richard & Lockhart 1994: 187) also compared the 

number of display and referential questions in naturalistic 

discourse that: Referential questions are more frequent than 

display questions, whereas display questions are much more 

frequent in whole class teaching in English second language 

classrooms. 
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3) Modification of Question 

 

Teacher can modify his talk in order to make the 

understandable question for the students. Based on Chaudron 

(1988:127-129), there are four factors that possible teachers use in 

their question. 

(a) Repeating or Rephrasing 
 

In addition to the fact that display questions are so 

readily used in classroom situations because the teacher is 

supposed to be  evaluating  the  learner,  White  and  Light 

bown (1984 cited in Chaudron, 1988: 127) point out that 

teacher will persist in asking questions by repeating or 

rephrasing them. They also claim that the success rate of 

students responding to subsequent repetition of question was 

quite low, lower often than rate response to questions asked 

only once. This, of course, may be an artifact of the difficulty  

of the question and the consequent need to repeat or rephrase 

more difficult questions several times. 

(b) Aiding with The Clue 

 

It is natural enough to modify a question which has not 

been understood, by aiding the respondent with perhaps a clue 

to the expected answer, with some limiting of the possible 
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range of response. For example, like Buck and Fanselow did 

(1984 cited in Chaudron, 1988: 128). They list a number of 

different types of clues that might be used to help the 

respondent focus on the domain of appropriate answer. The 

clues that would describe the attributes of an expected  

response, compare and contrast the expected response to 

something, or assign a label to the expected response. 

(c) Alternative or “or-choice” questions 

 

Another modification of question is by rephrasing with 

the alternative or “or-choice” question. Long (1981 cited in 

Chaudron, 1988: 128) found “or-choice” questions are more 

often occur in interaction native speaker (NS) and no native 

speaker (NNS) that NS and NS. For example: “What would 

you like to drink?” [pause] “Would you like coffee, tea or 

juice?” 

Long (1981: 152) provided some support for White and 

Lightbowns’ skepticism about rephrasing of questions, with an 

example of overly modified NS question from an NS-NNS 

conversation (cited in Chaudron, 1988: 128): Are the islands 

the same-do they look the same?...as Japan as…the country in 

Japan? Are the houses, for example, are the house the same 
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on Osima…as say in the country. apporo or (Akairo)? Do 

people talk the same or do the houses look the same? Or are the 

trees same? 

(d) Giving a wait-time 

 

An important factor of a teacher’s questioning skill is 

wait time, that is the length of time the teacher waits after 

asking the question before calling on a student to answer it, 

rephrasing the question, directing the question to another 

students, or giving the answer (Rowe, 1976 cited in  

Kindsvatter et al.,  1988  cited  in  Richard  and  Lockhart, 

1994: 188). Teacher often use a very short wait-time (e. g., one 

second), which is rarely sufficient to enable students to 

respond. Long et.al.(1984 cited in Chaudron, 1988: 129) said : 

When wait-time is increased to three to five seconds, the 

amount of students’ participation as well as  the  quality  of  

that participation often increases. 
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4) Questioning Pattern 

 

In addition to these rather concentrate means of improving on 

the content and form of question in order to promote greater student 

responsiveness, it should be recognize that teachers use question in 

more complex ways. The practice of teaching is considered at times to 

involve a structuring of information for the learner, either as a direct 

presentation of information or as the facilitation or generation of a 

dialogue between a source of knowledge (teacher, book,  material)  

and the learner (Hyman, 1974 cited in Chaudron, 1988: 129). 

 
 

a. Feedback 

 

Instructing students and providing on performance are 

probably the two most commonly conceived classroom function of 

teachers. However, give students feedback after they did something 

is also important. Based on Chaudron (1988:132), feedback is the 

notion of error correction. Based on Richard and Lockhart (1994: 

188), feedback can be either positive or negative and may serve not 

only to let learner know how well they perform but also can increase 

motivation and build a supportive classroom climate. 
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Based on Nunan (1994:189), there are two kinds  of  

feedback that are frequently used. They are feedback on content and 

on form. Feedback on content used to follow  the  students  up 

toward their answer about the content lesson and material. Whereas, 

feedback that often directed toward the accuracy of what a student 

says is refer to feedback on form. 

Based on the two  kind  of  feedback,  there  are  more  

specific feedbacks that usually found in the language classroom, they 

are : 

1) Feedback to incorrect and no response 
 

When students provide no response, that  is,  they  may not 

know the expected answer or they are reluctant to give any answers 

or when they provide incorrect responses, both linguistically and 

discoursally incorrect, the teacher would choose to give a follow-up 

or feedback in one of the following ways (Mehan, 1979; Sinclair & 

Brazil, 1982 cited in Yanfen & Yuqin, 2010:81-86): 

Informing is a direct way to help students realize their mistakes. 

It involves the provision of explicit information about the linguistic 

form that is perceived as the problem.  It can be realized by means 

of giving definition, an example, an explanation or by signaling the 

problem. Beside negotiation of forms, inform here also included 
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negotiation of meaning. Examples are: “The correct word you should 

use here is cross- culture, not international.” “Use us here, not I.” 

 

 

 

2) Prompt 

 

It is an attempt to get the participant produce the correct 

answer by the use of  a clue to indicate the  location and nature of  

the error, or requesting the student to make clarification of what he 

has just said, or by the teacher repetition of what the student has said 

with an emphasis on the incorrect part, so as to arouse the attention 

of the student to the error, such as: “A verb isn’t suitable here, what 

do you think you can use here?”. “Are you sure this is the way they 

do?” 

3) Encouragement 

 

Encouragement is  an  act  of   inspiring   with   hope, 

courage, or confidence: behavior of heartening. Here are samples: 

“It‟s OK, I am sure you can manage to make up a more complex 

sentence next time. Don’t worry, just say whatever you know,  it  

does not matter whether you answer is correct or not, I just want to 

know what you know.” 
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4) Criticizing 

 

Criticizing is to comment on students‟ incorrect response 

severely. Examples are: “Did you do any reviewing?” “You’d better 

pay more attention to what I am talking in class, don’t do any other 

things in class, OK!” 

5) Ignoring 

 

Ignoring refers to the situation where teacher pays no 

attention to students‟ mistakes or turn to another student when the 

first one cannot give an answer, such as: “OK,  sit  down,  next  

one!” “Anyone knows the answer?” “An, could you help him?” 

6) Feedback to correct response 

 

When students have provided the correct response, teachers 

usually give some kind of comment, or just a brief acknowledgement 

(Richard & Lockhart 1994: 189-191). 

a) Praising 
 

It is refers to the very brief feedback from the teacher in 

response to correct answer, such as:”OK, good!”  “That‟s  

right!” “Yes, an excellent answer!” 

Furthermore, Yuqin and Yanfen (2010: 81) in  their  

journal said that praising is like acknowledgment or comment. 

Comment of some kinds are given by the teacher sometimes to 
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encourage the students providing answer, and sometimes to let 

others notice what is given by the students, and sometimes to 

encourage others as well. Example of comments are:”Very  

good, everyone, have you noticed that she has told us a very 

moving story?” “I appreciate you giving us a good 

presentation.” 

b) Summarizing 

 

When the student answers the correct answer, sometimes 

the teacher repeats the student answer with different words or 

sentences, i.e. using synonym. It means that teacher try to make 

the students’ answer more effective so that they can learn more. 

They can learn how to make effective sentence, vocabulary and 

also how to pronounce correctly. 

7) Style Of Teachers’ Talk 

 

According to Harrel (1992: 17) in the journal Teacher Talk in 

the Cooperative Learning Classroom a crucial aspect of teaching 

English as second language is the nature of teacher talk. He also 

mentions that there are two style of teachers’ talk which is 

commonly found in language classroom. 
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a. Teachers’ Talk in Teacher Fronted Classroom 

 

The basic  idea  behind  this  approach  is equality  which  

is intended to present information to all students in uniform 

manner. The teacher stands as the central figure in the 

classroom, which has the power to control students. 

The content in teacher-fronted classroom is frequently 

based on following the textbook, often reading sections aloud 

and completing exercises. Students understand that the teacher 

is familiar with the answer and the goal of question is merely to 

check students’ knowledge. 

Flanders as cited in Harrel (1992:21), states that teachers 

speak up to 75% of the time, learning little time for students’ 

expression.  Five  major  features   characterized   teacher’s   

talk in frontal situation: 

1) Teachers speak a lot. 

 

2) Teacher lecture. 

 

3) Teachers ask short question. 

 

4) Teachers use correction extensively. 

 

5) Teachers give instruction and command requently 
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b. Teachers’ Talk in cooperative Classroom 

 

Unlike the previous one, this approach is based on 

interaction among group members. The teacher acts as 

facilitator of learning, approaching the group when necessary. 

In addition to social advantages, cooperative learning 

results in greater academic achievements when compared with 

frontal teaching. However, cooperative learning is used for 

implementing a communicative approach to teaching English 

for non-native speaker. Four major feature characterized 

teachers’ talk in cooperative learningclassroom: 

1) Teachers speak little. 

 

2) Teachers provide broad questions to challenge thinking. 

 

3) Teachers assist students with the learning task rather 

than providing error correction. 

4) Teachers give few commands, imposing less disciplinary 

control. 
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1. English Classroom Interaction Pattern 

 

Interaction is occurred everyday  in  the  classroom  activities 

between the teacher and the learners. Interaction commonly defines as a 

kind of action that occurs as two or more objects has an effect upon one 

another. The idea of a two-way effect is essential in the concept of 

interaction, as opposed to a one-way causal effect (www.wikipedia.com). 

Education with its correlated activities of teaching and learning 

process involves interaction between teacher and students as channels of 

realizing its objectives. Interactions occur every day in teaching and  

learning process. It is managed by everyone,  not  only  by the  teacher  in 

the classroom, but also the students. This interaction is usually used to 

express their ideas together. Allwright and Breen as quoted by Chaudron 

(1988:10) states that Interaction is viewed as significant because it is argued 

that: 

a. Only through interaction, the learner can decompose  the 

Target Language structures and derive meaning from classroom 

events. 

b. Interaction gives learners the  opportunities  to  incorporate 

Target Language structures into their own speech (the scaffolding 

principles) and 
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c. The meaningfulness for learners of classroom events of any kind, 

whether thought of as interactive or not will depend on the extent 

to which communication has been jointly constructed between the 

teacher and learners. 

Moreover, All right and Bailey (1991:25) states that through 

classroom interaction, the plan produces outcomes (input, practice 

opportunities, and receptivity). The teacher has to plan what he intends to 

teach (syllabus, method, and atmosphere).  So,  the  classroom  

interaction has important role in teaching learning process. 

Furthermore, Rivers (1987:6-9) stated that the teacher in teaching 

learning process should not be too focus on the best method, the teacher 

should be looking for the most appropriate approach, design of materials, 

or set of procedures in a particular case. The teacher is being flexible, 

while   keeping   interaction   central;   interaction    between    teacher 

and learners, learners and teacher, learner and learner, learner and authors 

of texts, learner and the community that speak the language. The teacher 

should not be directed and dominated in the classroom. Interaction cannot 

be one-way, but two-way, three-way or four-way. 

In the classroom, the predominant type of  discourse  is  there 

phase a teacher initiation, pupil response, and teacher feedback (Ellis, 

1988: 97). Based on Barnes (1976) and Sinclair and Coult hard (1975) 
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(cited in Ellis, 1988: 97), they refer those phase as IRF phase (initiation, 

response and feedback) 

In language classroom, the IRF framework is also common have been 

noted. This basic pattern of classroom discourse differs considerably from 

the discourse patterns found in normal  conversations  outside  the 

classroom. 

 
 

2. Language Teaching Strategies 

 

Every teacher intends to be an effective teacher. Nevertheless, to be an 

effective teacher is not easy. It depends on  how  the  teacher manages  the  

class. In this case, a teacher should have teaching  strategies  in  order  to 

achieve the objectives of the teaching. According to Oxford (1990: 23), 

strategies refer to techniques or specific actions to extend the learning 

progression. So, a strategy could also be seen as a technique. The mastery of 

teaching technique is momentous to help a teacher to have a victorious teaching 

and learning outcome. 

According  to  Richard  (1990:  103),  several   characteristic   of 

teaching are found to comprise differences between effective and ineffective 

instructor. Teaching strategies can lead students intrinsically to be involved in 

learning actions. 
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There are two strategies that can be done by teacher to invite students 

involved in the interaction during the learning process: 

a) Giving Task 

 

Giving Task is difficult for some teachers. Many aspects should be 

considered to reach the aims of given task. For instance, any easy task 

will not give students who complete the task a feeling of developing 

competence. Stipek (1993: 56), states that  too  difficult  task  are 

likewise non-intrinsically motivating for  students.  Similary, 

monotonous task also will not work better than too  easy or  difficult 

task. Rivers (1981: 77) says that language teachers must pull all their 

efforts into making the practicing of language attractive. 

A stimulating task can take many varieties, depending on what is 

being taught. For example, in vocabulary class a teacher may utilize the 

technique of similarities and  contrasts.  The  example  of  this strategy  

is games and competition involving synonyms, antonyms and 

contradictions. Ideally, a stimulating task should motivated students to 

learn as long as those  tasks are really stimulating.   A teacher also has   

to make  decisions  about  suitable  kinds  of  tasks  to  assign  to  

learners considering the subject and level. 
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b) Giving Choice 

 

Stipek (1993: 79) claims that pupils  are intrinsically motivated  

to work when they feel self-determination rather than controlled. The 

stage where pupils feel self-determining positive self can be found in 

four techniques. The first technique is to give students  some  

flexibility and responsibility to complete the assignment. Second, is to 

allow them to score most of their own written work and to use 

individual conference to evaluate their progress. Next, is to have a 

contract with students for long range assignments and the last 

technique is to set up an independent learning center, bring  good  

result in classroom in which students are involved in more task than 

before. 

However, giving choice has some weakness. Some students may 

not select a challenging task when they are given a choice. Stipek 

(1993: 80) notices that to encourage autonomy for students who seem 

to lack interests. 

 

 

 

3. Teacher Talk Classroom Strategies 

 

The purpose of this course is to identify those problems and to offer 

classroom strategies that facilitate effective teacher-learner interactions.Mary 
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Ann Cunningham Flores (2001) conducted a series of focus groups with ESOL 

students at beginning levels from Falls Church, Virginia. She summarized the 

learners’ advice to their teachers in an article for Focus  on Basics. One piece 

of advice given by the students was to, “Watch your teacher  talk.”  The 

learners said that teachers used very complicated language that distracted or 

confused them. Teachers need to be aware of the vocabulary and language 

structures that they use to prevent and even “fill” the time in and around 

lessons “The language that teachers use in class, or “teacher talk,” can have a 

tremendous impact on the success of interactions they have with students.” – 

Parrish. According to Parrish (2004) teacher language or “teacher talk” falls 

into these categories: 

a. Warm Up Chats 

 

Warm-up chats may not be appropriate for pre-beginning level 

learners. Take care not to expect “chatting” in English until  

learners have adequate proficiency.Simplify warm-up language. For 

example: Can anyone tell me about the weather this past weekend? 

vs. How was the weather Saturday? Use previously learned 

structures and vocabulary in warm-up questions to review and 

practice known language. Use planned, practical  warm-up 

questions and write them in lesson plans to insure simplicity. Ask 

individual learners to begin warm-up chats using their own 
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questions. Warm-up doesn’t have to begin with a question, try an 

activity that is easy to demonstrate. Try to omit open-ended 

questions that begin with difficult language. A warm-up stage is a 

preparatory stage which helps the students feel relaxed and also sets 

a positive mood for learning (Rushidi, 2013). According to 

Robertson & Acklam (2000) “warm up is a short activity for the 

beginning of lesson”. Kay(1995)claims that warm ups are different 

types of activities which help the students begin to think in English, 

review previously introduced materials and become interested in the 

lesson. Defines that for language learning lesson a warm-up stage is 

the initial orientation, a warm up activity is used to start a class with 

an interesting task to help the students be comfortable in classroom 

setting and to help them start thinking in English. 

 

 

 

b. Direct Instruction 

 

When new language (vocabulary or structures) is presented use 

visuals or gestures to convey meaning. A teacher’s voice is her essential 

realia. As with any effective realia it must be comprehensible and 

authentic. Use authentic pronunciation. We can slow  our  language 

without making it unreal. Because speaking slower and louder doesn’t 
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equal perfect pronunciation, speak at normal tone when introducing new 

vocabulary or structures. Keep modeling simple and clear. Don’t overload 

the chalkboard with too much or disorganized text. Don’t overload 

learners; strike a balance between elements that are familiar and mastered 

and those that are new. One could spend 2 full hours teaching names of 

body parts, is this beneficial for learners? Don’t fall into a vocabulary rut; 

many learners feel that teachers spend more time on words than how they 

are used. Maximize learner involvement by getting them to determine 

meaning of vocabulary items rather than by countless repetitions.Input 

theory suggests that speed, difficulty, visual clues, gestures and cultural 

dynamics can surface affective filters (barriers or blocks to learning). 

 

 

 

c. Giving Directions 

 

Demonstrate or do an example with one learner rather than 

explaining how to complete a task. The fewer words, the better. 

Use zero language when possible, just point and/or model a task or 

activity. Identify steps to an activity and demonstrate each  step, 

one at a time. Steps can be given in one or two word verbs.Use 

level-appropriate grammar and vocabulary in the language of 

directions. For low beginning which direction line is more 
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appropriate? What do you see in the picture on page 27? or What’s 

in the picture? or What’s this? When in doubt, check course 

syllabus for targeted grammar or vocabulary for each level.Teach 

simple classroom imperatives using visuals – repeat, read, write, 

listen, point etc. Post the visuals around room for continued use  

and add new words as they are introduced. Sketch the activity 

procedures on the board, labeling students and materials, using 

numbers and arrows as appropriate.Teach clarification phrases. 

d. Feedback 

 

Be positive but don’t offer empty praise. Tell why learner 

performance was “good”. Use nonverbal feedback i.e., a smile, a 

gesture, a motion. If incorrect pronunciation or form is used in a 

learner response to a question, model the correction instead of 

talking about it. Celebrate success, individually and as a group. 

Teach vocabulary appropriate for teacher feedback such as good, 

excellent, need practice, okay etc. Use pictures to portray meaning 

of the targeted feedback. Try not to compare one learner to another. 

Comment on the parts of a learner’s response that was good and 

suggest improvements on parts that need improvement. Your 

pronunciation is good. Let’s work on grammar. 

e. Checking Understanding 
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Why do students say they understand when in fact they may 

not? Learners believe that they have understood. In some cultures 

they want to show respect for the teacher. Ask learners to complete 

a task that demonstrates understanding. It’s hot in here.  Please 

open the window. Use YES/NO or cards or 1 finger = yes,  2 

fingers = no. Ask learners to paraphrase or restate. Ask a question 

that demonstrates understanding. We don’t have childcare at this 

school. Where can you take your children? Don’t always expect 

learners to volunteer answers to your questions. Use questioning 

techniques that are not intimidating. Allow for plenty of “wait 

time”. It can take many seconds (10-15) to retrieve the information 

from our memories and then produce a response.Some students 

may come from cultures where students do not question teachers. 

Teach phrases asking for clarification, repetition, or simplification. 

Example “Excuse me. Please repeat.” Remember that questions 

must be comprehensible themselves, use learned language to form 

questions. 
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