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CHAPTER II 

THEORETICAL REVIEW 

 

 

 This theoretical review is aimed to identify the effective way to assist 

students’ reading comprehension. To accomplish this goal, some information about 

reading, teaching reading, pre-reading activity, etc. will be given. Next, this chapter 

will explain about the implementation of 3P (pictorial context, pre-questioning, and 

pre-teaching vocabulary). Finally, the basic assumption to strengthen the argument 

and hypothesis will be included. 

A. The Nature of Reading  

1. The Definition of Reading  

Reading is one of the most primary skills that are taught by the teachers. 

As stated by Harmer (1991:16) that the primary skills are reading, listening, 

writing and speaking. By reading, it gives good impact to the students. The 

students can get information about science, technology and other 

advancements of the world dealing with the subject matter being learned. 

Principally, reading is a process to understand the message served in the text.  

Reading is defined as a dynamic process in which the text elements 

interact with other factors outside the text: in this case, the most particularly 

with the reader’s knowledge is the experiential content of the text 

(Nunan1991:70). This suggests that there is a need to relate the language 
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being taught to the context which carries it. Another definition comes from 

Tarigan (2008:7) that reading is a process carried out and used by the reader 

to acquire the message or information that is conveyed by a writer through 

words or written material. It is also supported by Al-Khulli’s opinion, 

(1997:69) as cited in Haq (2011:12) that reading is one of the four language 

skills which constitutes a process to obtain much information and get meaning 

from written material. This implies that reading gives a chance for reader to 

know what the purpose is. 

Based on the explanations about the definition of reading previously, it 

can be concluded that reading is a process of conveying and acquiring a 

message from the writer in a text to the reader, and then the reader constructs 

the meaning and comprehends the text. 

2. The Aims of Reading 

There are some aims of reading (Tarigan, 2008:9): 

a. Reading to detail of facts 

The students read to get or know the invention that have been done by the 

writer or solve the problem of the writer. 

b. Reading for the main ideas 

The students read to get the main ideas and know why the topic is good or 

interesting, then the problems in the story and make summaries of the 

story. 
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c. Reading for sequences organization 

The students read the text to know what is happening in each part the story 

in every episode and solve the problem of the story. 

d. Reading to classify 

 The students read the text to classify some information or action of the 

writer in the text paragraph. 

e. Reading for inference 

 The students read to find out the conclusion from the action or ideas in 

the text. 

f. Reading for comparing 

 The students read to compare the plot of the story or content whether 

having similarity with other students or even contrast. 

Based on the aims of reading explained previously, it can be stated that 

reading is very important for the students. Through reading, the students are 

able to understand the information given in the text and able to explore the 

students’ knowledge well. Besides that, the most important thing is the 

students can memorize and recall the valuable information from the text in a 

long time period. 

3. Reading Comprehension 

There are five core components in reading including phonemic 

awareness, phonics, word study, fluency, vocabulary, and comprehension 

(Sedita, 2005:1). Comprehension is one of reading components which is very 
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important in reading. There are some definitions of reading comprehension. 

The definition of reading comprehension comes from Kintsch (1998:15) as 

cited in Woolley (2011) that reading comprehension is the process of making 

meaning from text which has the purpose to gain an overall understanding of 

what is described in the text rather than to obtain meaning from isolated 

words or sentences. 

Furthermore, another definition states that reading comprehension is as 

a cognitive process in which a reader receives word by involving eye 

movements and thinking activities including understanding and remembering 

(Tampubolon, 1990:32). 

Based on the statements before, it could be concluded that reading 

comprehension is not only transferring the symbol printed from the text to the 

brain but the readers have to understand and remember the information of the 

text. 

4. The Major Components of Reading Comprehension 

To understand issues relate to how one reads and how reading ability 

develops, the following components are thought to contribute in important 

ways to reading comprehension process (Donald J. Leu, Jr. 1987. 30-38): 

a. Decoding knowledge 

Decoding knowledge refers to the knowledge readers use to 

determine the oral equivalent of a written word. Decoding knowledge is 
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important for comprehension when determining the oral equivalent of a 

word helps a reader identify meaning. This is frequently true for beginning 

readers who know the meaning of many words in spoken form but are 

relatively unfamiliar with printed words. 

b. Vocabulary knowledge 

Vocabulary knowledge is the knowledge one has about word 

meanings used to determine the appropriate meaning for a word in a 

particular context. Helping students develop vocabulary knowledge is 

important at all grades levels, but it is particularly important aspect of 

reading instruction as students develop and explore less familiar subject 

areas with somewhat specialized vocabularies. 

c. Syntactic knowledge 

Knowledge of sentence syntax, or word order, is also crucial for the 

comprehension process. Syntactic knowledge includes understanding word 

order rules that exist within sentences and permit you to determine the 

grammatical function and often the meaning and pronunciation of words. 

d. Discourse knowledge  

Discourse knowledge is the knowledge of language organization at 

units beyond the single sentence level. It includes knowledge of the 

structural organization of different types of writing. Discourse knowledge 

often receives greater instructional emphasis at higher grade levels. 
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e. Readiness aspects 

Traditionally, reading readiness is the ability of students to benefit 

from initial reading instruction. Reading readiness has also refers to the 

student’s ability to read and understand a particular selection. According to 

this perspective, reading readiness describes the abilities required for 

reading and comprehending any particular piece of printed materials. The 

level of reading readiness will influence how students comprehend written 

text.  

f. Affective aspects 

Affective aspects of comprehension include a reader’s attitude and 

interest in reading. These increase motivation and facilitate reading 

comprehension. Affective aspects are important to consider at all age and 

grade levels.  

5. The Principles of Teaching Reading 

In teaching reading, there are some principles that have to be mentioned 

by the teacher. Harmer (2001:70) explained principles of teaching reading, 

those are as follows: 

a. Reading includes active skill 

Reading is an incredibly active occupation. To do it successfully, the 

students have to understand what the word mean, answer the question 

correctly, understand the information of the text and work out if the 

students agree with all of the activities. If the students do not do these 
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activities then only reading the surface text, the students will quickly 

forget it. 

b. Teacher encourages the students 

It is important for the students to learn reading texts for the way they 

use language, the number of paragraphs they contain, and how many times 

they use relative clause. But, the meaning, the message of the text, is just 

as important and the teacher must give chance to the students to respond 

to that message in some ways. It is important that the students should be 

allowed to express their feelings or opinions in reading. Consequently, the 

students can improve themselves in reading and get the benefit of reading.  

c. Predicting becomes a major factor in reading 

When the students read the text in their own language, students 

frequently have a good idea of the content before students actually read. 

For example, book covers give the students a hint what is in the book, and 

the title hint in what text are about. The moment students get the hint, the 

students’ brain starts predicting what they are going to read. Expectations 

are set up and the active process of reading is ready to begin. Teacher 

should give the students “hints” so the students can predict what is coming 

too.  

d. Teacher matches the task to the topic 

The students need to choose the good reading tasks and the right 

kind of questions. In order to focus on multiple skills and accommodate 
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different learning and teaching styles, a wide variety of task types are 

featured in the exercise. The task types include multiple choices, 

matching, true false, and fill in the blank. These varied activities are 

designed to practice all aspects of particular skill, and to maintain the 

interest of both the students and the teacher. 

e. Good teacher exploits reading text to the full 

Many reading texts are full of sentences, words, ideas, and 

description. It does not make sense only to get the students to read it and 

drop it to move on something else. Good teacher integrates the reading 

text on interesting class sequences, using the topic for discussion and 

further task, using the language for study and activation. 

Based on the explanation mentioned previously, it can be concluded that 

reading is a skill that needs students’ activeness, and teacher should be able to 

expand students’ ability.  

6. Recount Text 

Based on the English syllabus of the second semester in grade eight 

students of junior high school, the genre types that will be taught are narrative 

and recount. From those types taught in eight grades, this research focuses on 

recount text.  

Recount text is one of material used for teaching reading. Recount is a 

text which retells events or experiences in the past (Wahidi, 2006:4). The 
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purpose of recount is to tell the readers what happened in the past through a 

sequence of events. 

There are some language features used in recount text. First, the use of 

simple past tense (for examples: went, worked, bought, etc.). Second, the use 

of temporal sequences which link event in time (for examples: yesterday, on 

Sunday, last week, first, then, finally, etc.). Third, focusing on specific 

participants (for example: I or the writer). The last, the use of action verb (for 

examples: watched, played, walked, etc.). 

Recount has generic structures such as orientation, sequence of events, 

and re-orientation. Orientation tells about the participants who were involved. 

Sequence of events tells about the events in chronological order, while re-

orientation tells about the summary of events. 

Based on the previous explanations, recount text will be used as a 

material for pre-test and post-test in this research. 

B. The Role of Schemata in Reading Comprehension  

Schemata or prior knowledge plays a vital role in reading comprehension. 

Many researchers found that schemata influence reading comprehension (Dochy et 

al., 1999; Alexander & Jetton, 2000; Shapiro, 2004; Samuelstuen&Braeten, 2005; 

Rapp et al., 2007; Hailikari et al., 2008 in Rokhsari, 2012:46). The main function 

of schemata is arranging the reader’s interpretation of the text in the process of 

comprehension (Rumelhart, 1980as cited in Pratiwi, 2001:13). 
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The role of schemata or prior knowledge has been supported by schema 

theory model of comprehension. Schema theory describes the knowledge that 

exists in the human mind is organized into interrelated patterns, and the knowledge 

developed from previous experience (Nunan, 1999:68). Schema theory is also 

explained that it interprets people when comprehending the text by combining the 

prior knowledge with the information in a text (Rumelhart, 1980 in Zhao, 

2012:111). This means that when readers process the text, the readers integrate 

new information into the schemata that readers already have. It will help the 

readers to predict the aspects in the readers’ interpretation, decrease the 

unfamiliarity and to attract the students’ attention in comprehending the text. 

In order for the new knowledge or information in the text can be more 

readily assimilated with a cognitive structure, schemata or prior knowledge is 

needed to be activated in reading activities. Reading activities involve the three 

stages, namely pre-reading, while-reading, and post- reading (Alyousef, 2006; Ur, 

1996; Williams, 1987 in Rokhsari, 2012:47), but the most significant for building 

and activating schemata is pre-reading activities. 

Based on the explanations mentioned previously, it is summed up that pre-

reading activities can build students’ schemata or prior knowledge to help students 

in reading comprehension. 
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C.Pre-reading Activity 

1. The Definition 

Pre-reading activity can be considered as vital activity where the 

students’ schemata can be activated to prevent any failure in comprehending a 

reading text. Furthermore, students get familiarity with the topic, vocabulary, or 

complex structures in the passage. Pre-reading activity is believed to elicit prior 

knowledge, provide background, and focus attention (Ringler and Weber, 1984 

as cited in Rokhsari, 2012:47. In addition, pre-reading activities can be helpful 

in three ways, namely by building new schemata, activating existing schemata, 

and informing the teacher what the students know (Ajideh, 2006). 

In short, pre-reading activity can be defined as activity that is used by a 

teacher to introduce the topic of the text, motivate the students to read, provide 

some language preparation for the text, and provide students with required 

background knowledge. 

2. The Importance of Pre-Reading Activity in Reading Comprehension 

Pre-reading activity can be defined as the activities that are used with 

the students’ background knowledge to the actual reading material. These 

activities aim to provide students with required background knowledge that will 

be needed to have a better comprehension when they interact with a text. Pre-

reading activity is also useful tools for setting up a purpose for reading. That is 

why, they can be considered as vital activities that should be done as the 
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learners’ schema should be activated to prevent any failure in comprehending a 

piece of written text.  

Carrel and Floyd, 1987 as cited in Bİilokcuogl, 2011:183, point out the 

importance of pre-reading activities mentioning that the ESL teacher must 

arouse and/or provide the students’ background knowledge s/he lacks, and also 

needs to teach the students how to make a link between existing knowledge and 

new knowledge, which is required for text comprehension.  

Abraham (2002) emphasizes that teachers need to give importance to 

pre- reading activity to activate the students’ “schema” by helping them 

recognize the knowledge that the students already have about the topic of the 

text. This can be achieved by the discussions of titles, subtitles, photographs, 

identifying text structure, previewing, etc. 

Based on the explanation stated previously, it can be stated that pre-

reading activity can assist students in comprehending the text.  

3. Kinds of Pre-Reading Activity 

There are many types of pre-reading activities that can be used by the 

teacher in teaching reading. The common pre-reading activities used to activate 

background knowledge are classified by Lazar, 1993 as cited in Karakas, 2005: 

a. Previewing: 

 This type of pre-reading activity is particularly suitable for passages 

that are culturally not familiar. Students are encouraged to draw inferences 
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before reading by decoding contextual clues like pictures, titles, and 

headings. 

b. Pre-questioning 

According to Royer (1983), pre-questioning should consist of a set of 

written questions. Students can generate their own questions about the topic 

of the passage (Tagliber, 1983). 

c. Semantic mapping 

In semantic mapping, students use brainstorming strategies. 

Nevertheless, this strategy is organized and controlled by the teacher. As 

students suggest their personal ideas about a topic and the teacher writes 

these ideas onthe board. 

d. Brainstorming 

One of the most popular kinds of pre-reading task is ‘Brainstorming’ 

in which teachers ask the students to examine together the title of the 

selected material they are about to read. The teacher makes a list of all the 

information that comes to his/her mind as students read the title on the 

board. The pieces of information are then used to further recall, and in the 

process considerable knowledge will be activated. 

In addition, there are many other types of pre-reading activity such as 

Pictorial context, Class discussions, Advance organizers, Pre-teaching 

vocabulary, and Structural organizers. These strategies can activate prior 

knowledge which can assist students in reading comprehension. 
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D. The Implementation of 3P for Teaching Reading 

Pre-reading activity can be used by the teacher to activate or build students’ 

schemata by providing some activities before reading in teaching reading. As 

stated by Yule, 2000 in Maghsoudi, 2012:197-198, that it is essential to activate 

students’ schemata before reading a text through a series of activities which would 

make students prepared for reading. In this research, three types of pre-reading 

activity which can be combined in pre-reading stage have been chosen, namely, 

pictorial context, pre-questioning and pre-teaching vocabulary. Those kinds of pre-

reading activity are abbreviated into 3P.     

1. Pictorial context 

Pictorial context is a type of pre-reading activity which can be an 

important tool to be applied in activating the students' relevant schemata for the 

comprehension of the text. Pictorial context can be called as a visual aid used to 

activate the students’ schemata to the text. Visualization is the ability to build 

mental pictures or images while reading. Manning (2002) as cited in Draper 

(2010:2) stated that by having own visualizations would greatly depend on our 

prior knowledge or schemata and engagement with the topic when reading. 

Moreover, Tavassoli (2013:564) recommended that teachers use pictures as 

visual aids prior in reading to activate students' prior knowledge, to make them 

more interested in reading and to make students’ comprehension of a text 

better. 
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In applying Pictorial context, the teacher can show a picture related to 

the topic and discuss the picture. For example, the students may have some 

schemata or prior knowledge about Kuta beach, a simple picture may serve to 

retrieve appropriate knowledge.  The teacher may show the picture of Kuta 

beach before the students read the text about Kuta beach.  Through applying 

pictorial context, the students can predict what the students expect to know in 

the text. In conclusion, pictorial context is appropriate to be an effective activity 

to assist students’ reading comprehension in teaching reading.  

2. Pre-questioning  

Pre-questioning is some questions which are provided before the 

students read the whole text for build the students’ interest and motivation, also 

students’ cognitive factors. Pre-questioning is also very useful to activate the 

schemata for predicting what will be faced by the students in the reading text 

(Brown, 2001:172 as cited in Hodijah, 2012:3).The teacher can write out a 

series of questions which are expected to be answered when reading. 

Examples of pre-questioning are as follows: 

1. Definition: 

a. What do you know about the title? 

b. What information do you know about this topic? 

2. Characteristics: 

a. What does the lion look like?  

b. What kind of animal does the lion belong to? 
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3. Examples  

a. What is the example of being a good person?  

4. Experience 

a.Have you ever visited the island of Bali? 

b. What experience have you had in your last holiday?  

 

In applying pre-questioning, the questions can be modified based on the 

material that will be given to the students. Consequently, the questions can help 

the students in comprehending a reading text by connecting the background 

knowledge or schemata provided by the questions with the new information in 

the text.  

3. Pre-teaching vocabulary 

Pre-teaching vocabulary is a strategy to introduce new and unfamiliar 

words to the students in reading. Pre-teaching vocabulary can provide a bridge 

between words that are unfamiliar to learners and text that includes those 

unfamiliar words. Pre-teaching vocabulary provides a scaffold for acquiring 

new vocabulary. It will help the students when reading the text that contains the 

new words and ideally will better understand the overall intent because the 

vocabularies have been taught previously. As stated by Harmer (2001) that one 

way of helping students is to pre-teach vocabulary that is in the reading or 

listening text. This removes at least some of the barriers to understanding which 

the students are likely to encounter. 
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Vocabulary and reading have a strong relation because without any 

vocabulary knowledge, the students will comprehend nothing in reading. 

Through providing vocabulary knowledge to the students, it plays main role to 

assist the students at knowing the meaning in reading a text. Consequently, the 

students are able to comprehend the reading text well.  

From the explanation about three kinds of pre-reading activities 

explained previously, it can be formulated the steps in applying 3P which is 

implemented in pre-reading activity. The steps are as follows: 

1. Teacher shows a picture related to the text that will be delivered to the 

students. 

2. Teacher asks the students to understand and imagine about the picture. 

3. Teacher asks some questions to the students about the picture. 

4. After that, teacher writes down the title of the text on the white board. 

5. Teacher asks some questions from the title or topic of the text. 

6. Teacher delivers the text to the students. 

7. Teacher provides some unfamiliar words which are important to be 

discussed by the students or asking the students to list the unfamiliar words 

by themselves from the text. 

8. Teacher discusses the unfamiliar words with the students. 

9. Teacher asks the students to begin reading the text. 

Based on the steps in applying 3P which is implemented in pre-reading 

activity for teaching reading and the function of 3P to assist students’ reading 
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comprehension, it is believed that those can assist students’ reading 

comprehension. 

E. Basic Assumption  

Teaching reading is very important, because reading is one of four skills 

that students should master in learning English. Reading skill is a very important 

thing in mastering language because it would be useful to improve student’s 

comprehension of a text. In teaching reading, the essential problem faced by 

student is the difficulty to translate and understand the content of text before 

answering some questions of the text. Besides that, the problem can be from the 

lack of prior knowledge of students when reading. There should be an appropriate 

teaching strategy to help students’ reading comprehension in teaching reading. 

One of teaching strategy that can be used by the teacher to help students’ 

reading comprehension is 3P which is implemented in pre-reading activity. This 

strategy can be used by a teacher to introduce the topic of the text, motivate the 

students to read, provide some language preparation for the text, and provide 

students with required background knowledge in teaching reading in order to assist 

students’ reading comprehension. 

Some related studies to this research were done. One of them was 

conducted by Yedding (2007) in Thongyon and Chiramanee (2011:3) about the 

effects of pre-reading activities on learners’ motivation and reading 

comprehension ability. The results showed that the students were highly motivated 

and enthusiastic 
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In another research that had been conducted byThongyon and Chiramanee 

(2011) provided the experiment subjects with 2 pre-reading activities: guessing 

reading content from pictures and asking pre-reading questions. The control group 

did not receive any of the2 pre-reading activities. A pre-test and post-test were 

administered to both groups. It was found that the experimental subject performed 

better than the control group.  In addition, the activities made them curious about 

the content of the story, challenged them to ask questions, helped them dig up their 

prior knowledge to connect with the story and gave them the opportunity to 

practice thinking and analyzing. 

Therefore, the assumption of using3P which is implemented in pre-reading 

activity is effective to help students’ reading comprehension in teaching reading. 

F. Hypothesis 

Based on the theoretical review and the assumption explained previously, 

the hypothesis of using 3P(Pictorial context, Pre-questioning, and Pre-teaching 

vocabulary) in pre-reading activity is effective towards students’ reading 

comprehension.  
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