
 

 

CHAPTER II 

REVIEW ON RELATED LITERATURE 

 

A. Teachers’ Attitude 

Teachers have important role at school and they are poised to 

become one of the influential people in learner’s life. They spend six to eight 

hours every weeks to teach their students. It means that almost all their time 

is dedicated to teach students, as well as the students, they spend their time 

at school with their teachers.  

Students not only learn about knowledge but also observe or imitate 

what is done by the teachers including their attitude. According to Souza 

Barros and Marcos (cited in Onoshakpokaive E. Odiri, 2011: 18) attitude 

defines outward and visible postures of human beliefs. Attitude determine 

what each individual will see, hear, think and do. Attitude is concerned with 

an individual way of thinking and behaving and this has serious implications 

for learner, the teacher, the immediate social group with which individual 

learning relates and the school system as a whole. (Yara as cited in 

Onoshakpokaive E. Odiri, 2011: 18) 

Another definition is also defined by Thurstone, Likert, and Osgood 

(cited in Azwar, 2011: 4). They define attitude as a form of evaluation or 

reaction of felling. It is also reinforced by Azwar (2011: 23) that attitude is 

a shape or condition of someone including his/her cognitive, affective, and 
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conative component. In short, attitude covers some components such as 

thought (cognitive), feeling (affective), and behavior (conative), those 

components fuse together in the form of attitude.  

1. The Structure of Attitude 

The structure of attitude has components which complete and 

combine to one another. Mann in Azwar (2011: 24) mentioned three 

structures of attitude. They are: 

a. Cognitive Component 

Cognitive component contains perception, belief, and stereotype 

which is owned by individual. Frequently, this component is 

equalized with view (opinion) about issues or problems. In brief, 

cognitive component comes from individual’s thought. 

b. Affective Component 

Affective component is individual’s feeling toward the object of 

attitude and emotion. This emotional aspect is the most defensive 

aspect toward the influences which likely change individual’s 

attitude. In brief, affective component is based on individual’s heart 

(feeling). 

c. Conative Component 

Conative component contains tendency or predisposition to 

behave or react toward something with certain manner. In short, 

conative component can be said as individual’s behavior. 
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 Each component holds an important influence toward individual’s attitude 

and students may copy the teachers’ attitude both in positive or negative. 

2. The Characteristics of Attitude 

One of important things to understand the attitude is to know the 

measurement of attitude. According to Berkowitz in Azwar (2011: 5), attitude is 

about preference whether it is favorable reaction toward the object. However, 

attitude can be understood not only from the preference itself but also it can be 

understood from the characteristic (dimension) of attitude. Obviously, Sax in 

Azwar (2011: 87) stated that attitude has several characteristics as follows: 

a. Direction 

Direction means that attitude is sorted to be two direction of agreement, 

whether agree or disagree. People who agree towards something have positive 

direction of attitude. In contrary, people who disagree towards something have 

negative direction of attitude. 

b. Intensity 

Intensity means that the depth or strength of attitude towards something is 

not certainly the same. It is mean that the level of sureness or confidence of 

expression about the object or how strongly a person feels about his or her 

conviction. 

c. Spaciousness 

Spaciousness means agreement or disagreement toward something which 

cannot only concern little and specific aspects but it can also cover very much 

aspects of attitude object. 
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d. Consistency 

Consistency means compatibility between the statement which is 

said and the response toward attitude object. The consistency of attitude is 

shown by the compatibility of attitude time by time. 

e. Spontaneity 

Spontaneity means how far the readiness of individual asserts his/her 

attitude spontaneously. Moreover, attitude has high spontaneity if it can be 

asserted transparently without any pushes. 

No matter what the teachers behave, all they do will be a model for 

their students. Therefore, they should be able to select what attitude they 

should behave show to the students. 

 

B. Instruction  

In general, an instruction is a command or an order. Command 

means give an authoritative order or someone who have a strong enough 

position to have or secure something but here instruction refer to the way of 

teaching.  In teaching-learning process, teachers interact with students. In 

that process, instruction is a vital because it is transfer of learning from one 

person to another means that in teaching-learning process, students also 

learn something from the teachers. Perhaps the most important point that 

determines how successfully students will learn is the way instructions are 

formulated and sometimes it is this point which distinguishes good teachers 
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from bad one. So it is mean that instruction is one aspects to make effective 

class.  

Effective class can be achieved because a well-managed classroom 

and it is important to consider the importance of maintaining order in 

effective classroom management. This has become necessary because 

establishing and maintaining order is central to what educators do. 

According to Doyle, 2011 (cited in Hasan Kedir, 2015) “the underlying 

assumption is that classroom order encourages student engagement which 

supports learning. Without order, a teacher is hard pressed to promote 

student learning”.  The implication of this, according to him is that 

“classroom management results in the coupling of order and learning.” He 

therefore, saw classroom management as the progression of strategies that 

teachers utilize to promote order and student engagement and learning. The 

consequence of this position is the prompt enhancement of the right 

learning outcomes.  

According to Grieser, 2007 (cited in Hasan Kedir, 2015), successful 

classroom management enhances students questioning and exploration only 

if the learning environment is conductive. Classroom management 

techniques as used in this study, refers to tactics adopted by teachers to 

ensure decorum in the classroom and thus create a healthy and conducive 

atmosphere for learning. 

In any classroom regardless of grade-level, the potential for conflict 

is inevitable.  It is the job of the teacher to address and attempt to prevent 
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such conflicts. Wong et.al, 2012 cited in Hasan Kedir, 2015) explained that 

there are three elements which make an effective teacher. In addition to 

teaching for lesson mastery and practicing positive expectations, classroom 

management makes an effective teacher. Therefore, a teacher cannot be 

effective without the ability to deal with potential conflicts. In  the  absence  

of  classroom  management  skills,  the  effectiveness  of  quality instruction 

is compromised as well. 

Effective learning depends completely on a well-managed 

classroom. If not well managed, a classroom may be disordered and 

disruptive, and carelessness and poor learning may result. Therefore, 

to easiness the teachers' anxieties and frustration, the acquisition of 

management skills and knowledge is important. 

C. Individualized Instruction 

For several decades individualized instruction has been one of the 

most controversial issues on education. One of the systems which consider 

individual differences and needs of students in teaching process, and offer 

instructional approaches appropriate to differences of students. 

Keefe and Jenkins, 2002 (citied in Ruhan Karadag, 2010) stated 

that individualized instruction is the effort on the part of a school to 

organize the learning environment to take into account individual students 

characteristics and needs to make use of flexible instructional practices. 

Individualized instruction is a system where teaching-learning activities 

are organized to take into account the individual interests and needs as well 
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as the learning speed and capabilities of the students (Yasar, 1994 as citied 

in Ruhan Karadag, 2010). Individualized instruction requires teachers to 

give up the traditional educator roles such as discipline providers and 

information distributor in teaching-learning process. In this context, 

teachers have an important role during the planning, implementing and 

evaluating of teaching-learning activities in the educational environment 

where the individualized instruction is used.  

Teachers carry on various roles such as scheduling the lesson, 

motivating students to learn, assigning tasks and evaluating performance 

tasks. These roles teacher assumed are called as planner, organizer, and 

consultant. Teachers act as a guide to facilitate learning, a mentor, a friend 

or a consultant in individualized instruction (Yasar, 1994 as citied in Ruhan 

Karadag, 2010). Therefore, teachers are expected to possess efficacies 

related to planning, implementing, evaluating instruction, selecting 

appropriate methods and techniques, monitoring and evaluating the 

progress of students in individualized instructional environment (Yasar, 

1994 as citied in Ruhan Karadag, 2010). 

If teachers want to implement effectively individualized 

instruction, they should understand that language, culture and family 

background have an impact on students’ academic and social behavior, 

attitudes, values and interests. In this context it can be said that teachers 

must possess the knowledge, skills, and efficacy to teach students who have 

these diversity. 
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D. Differentiated Instruction 

Gardner’s theory of multiple intelligences (MI) helps teachers to 

find out the preference and discover different learning styles of each 

students. Moreover, socioeconomics and family background, readiness, 

gender, culture and ethnics are all affected factors for students’ diversity 

(Heacox, 2002 as cited in Ruhan Karadag, 2010). 

Diversity in education usually refer to the effects of gender and 

ethnicity on student performance. According Richard M. Felder, 2005 (cited 

in Ontario Ministry of Education, 2007) examines three other important 

aspects of student diversity: 

1. Learning Style 

Learning styles are characteristic cognitive, affective, and 

psychological behaviors that serve as relatively stable indicators of how 

learners perceive, interact with, and respond to the learning environment. 

The concept of learning styles has been applied to a wide variety of 

students’ attributes and differences. Some students are comfortable with 

theories and abstractions; others feel much more at home with facts and 

observable phenomena; some prefer active learning and others lean 

forward introspection; some prefer visual presentation of information and 

others prefer verbal explanations. One learning style is neither preferable 

nor inferior to another, but is simply different, with different 

characteristic strengths and weaknesses. A goal of instruction should be 

to equip students with the skills associated with every learning style 
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category, regardless of the students’ personal preferences, since they will 

need all of those skills to function effectively as professionals. 

2. Approaches to learning and orientations to studying 

Students may be inclined to approach their courses in one of three 

ways. Those with a reproducing orientation tent to take a surface 

approach to learning, relying on rote memorization and mechanical 

formula substitution and making little or no effort to understand the 

material being taught. Those with a meaning orientation tent to adopt a 

deep approach, probing and questioning and exploring the limits of 

applicability of new material. Those with an achieving orientation tend 

to use a strategic approach, doing whatever is necessary to get the highest 

grade they can, taking a surface approach if that suffices and a deep 

approach when necessary. A goal of instruction should be to induce 

students to adopt a deep approach to subjects that are important for their 

professional or personal development. 

3. Intellectual Development 

Most student undergo a developmental progression from a belief in 

the certainty of knowledge and the omniscience of authorities to an 

acknowledgment of the uncertainty and contextual nature of knowledge, 

acceptance of personal responsibility for determining truth, inclination 

and ability to gather supporting evidence for judgments, and openness to 

change if new evidence is forthcoming. At the highest development level 

normally seen in college students (but not in many of them), individuals 
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display thinking patterns resembling those of expert scientists and 

engineers. A goal of instruction should be to advance students to that 

level by the time they graduate. 

All students have individual preferences, background, and needs. 

Before we engage students in instruction, it is important to be aware of 

students’ diversity in the classroom. Therefore, to meet their needs, the 

instruction needs to be differentiated. Differentiated instruction is 

considered to offer more manageable and realistic ways to meet the 

different need of students (O’meara, 2010 as cited in Ontario Ministry of 

Education, 2007). To differentiate instruction is to recognize students’ 

varying levels of background knowledge, readiness to learn, language 

ability, learning preference, and interests, and to react responsively. 

(Hall, Strangman, & Mayer, 2003 adapted from Ontario Ministry of 

Education, 2007). 

Differentiated instruction is based on the idea that because students 

differ significantly in their strengths, interests, learning styles, and 

readiness to learn. It is a teaching method for group students. It is 

necessary to adapt instruction to suit these differing characteristics. One 

or a number of the following elements can be differentiated in any 

classroom learning situation (Tomlinson, 2004): 

a. The content of learning (what students are going to learn, and when) 

b. The process of the learning (the types of task and activities) 
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c. The products of learning (the ways in which students demonstrate 

learning) 

d. The effect or environment of learning (the context and environment 

in which students learn and demonstrate learning) 

The other similar opinion comes from Ontario Ministry of 

Education, 2007, there are three indicators of differentiated instruction; 

teacher dispositions and skills, classroom environment and 

management, and instructional practice and assessment. In those 

indicators, each have some point.  

In teacher dispositions and skills explain that a teachers should 

have and do; first, acceptance of and response to differences means that 

the students have different opinions or ideas so teachers should accept 

that both from individual or group. Second, vary content means in which 

students define their own content and pursue learning based on their own 

interests. Content can be uniform for everyone, unique to each individual 

or various to groups. Third, facilitative approach to instruction, here the 

teachers provide clues to their students, for individual the clue should be 

simpler and addressed to one student because teachers focus to 

individual needs so each students receive different clues, while for 

groups, teachers consider in students different needs and provide various 

clues. Fourth, ability to convey an understanding of the philosophy of 

differentiated instruction means whether teachers give an understanding 

of individualized and differentiated instructions. Fifth, ongoing 
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communication with students about their work means teachers and 

students interact well in discussing content in learning process either in 

individual or groups activities. 

There are five points of classroom environment and 

management, such as; first, movement and flow from whole group to 

small group to individual instruction means that whether instruction is 

designed for one homogenous group or is for individual activities. 

Second, routines for flexible movement among groups means that 

teachers give instructions in the beginning, in the middle or the end of 

the class when asking the students to do activities both individually or 

groups. Third, multiple levels of instruction managed through 

techniques such as learning centers, tiered activities, and independent 

study, seen from the implementation of individualized and differentiated 

instruction whether gradually or tiered. Fourth, students initiating and 

choosing work, both in individualized and differentiated instruction 

teachers give chance to students to choose their own activities. Last is 

students being able to explain why they are working on projects that may 

vary from student to student means that students be able to understand 

the instructions given by teachers to work individually or in groups. 

Instructional practice and assessment. The points in this indicator 

are first, instruction reflects learning styles and interest assessment 

means that teachers provide learning capacity based on students’ ability. 

For individual activities teacher provide task that cover individual needs 
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and for groups activities teachers provide different task for students of 

different abilities. Second, teachers use a variety of instructional 

practices and groupings. Third, students are assessed for content 

knowledge and skill. Fourth, instruction reflects different levels of 

complexity, here if teachers focus in giving students’ activities 

individually then it includes individualized instruction and if teachers 

direct students to work in flexible groups then that includes in 

differentiated instruction. Fifth, assignments or assessments are related 

to an essential learning goal means teachers assess their students in same 

way both individualized and differentiated instruction and the last is 

students are engaged in activities or assessment reflecting the work of 

practitioners.  

 In differentiating instructions the key is the use of flexible 

groupings, which allows teachers to assign different tasks to different 

students in small groups based on interests, learning styles, or readiness. 

Students may be grouped by interests but have different levels of 

complexity of the activities.  

E. Previous Research Finding 

 Nina Femister Jones (1975) conducted her study about A Study 

of the Effects of Individualized Instruction on the Attitudes and 

Behavior of Teacher and Pupils in the Middle Elementary Grade 

showed that her study was aimed to determine if individualizing 

instruction would produce changes in the attitude and behavior of 

Teachers’ Attitude: Individualized..., Meidha Agustyasih, FKIP UMP, 2017



 

 

teachers and pupils in eleven middle-grade classrooms in two schools 

using experimental method. The treatment teachers were the eleven 

teachers assigned to those classes which comprised all the 4th, 5th, and 

6th grade pupils in two schools and the control group consisted of the 

4th, 5th, and 6th grade pupils in two companion schools. The finding 

showed that this research confirmed the need for effective in-service 

training for teachers, many of the teachers were able to individualize 

instruction and to experience a change in attitude and the effect on the 

children were not as clear-cut and need further study. 

 In 2010, Ruhan Karadag reported his study on Teachers’ Efficacy 

Perceptions about Individualized Instruction that the aimed of the study 

was to determine the perceptions of primary school teachers about 

individualized teaching practices. The survey method was used in the 

study. The study was conducted with 321 primary school teachers in 

Eskisehir or Turkey. It found that the result of this study revealed that 

primary school teachers encountered some problems such as lack of 

materials and technological equipment, and crowded class. Moreover, 

the results of this study showed that teachers need more support, 

resources; training and time to carry out individualized instruction 

effectively.  

 Frequencies (f), and percentages (%) were used to report the data 

related to participants’ efficacy perceptions about individualized 

instruction. Pearson’s chi square test was used to detect differences 
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concerning gender, and professional experience of participants. The 

results indicated no significant differences in terms of gender and 

professional experience related to participants’ efficacy perceptions 

about individualized instruction. No significant difference means that the 

participants’ mean responses did not appear to differ at the 5% level. 

 In this section, teachers’ efficacy perceptions about individualized 

instruction are examined with regard to the roles such as planning, 

organizing, guiding, motivating and evaluating. 

 The findings of this study reveal that primary school teachers 

encountered some problems such as lack of materials and technological 

equipment, and crowded class. Moreover, the results of this study show 

that teachers need more support, resources; training and time to carry 

out individualized instruction effectively. Similar findings were 

reported by Vaughn et al. (1996). Their study showed that the teachers 

identified that some factors such as class size, inadequate resources, and 

lack of adequate teacher preparation would affect the success of 

inclusion. 

 Yi-Fang Liu, (2006) found an overview of differentiated 

instruction on her research on Differentiated Instruction through 

Flexible Grouping in EFL Classroom. She used relevant articles from 

newspapers, magazines, journal, and online database together with the 

pertinent books to collect the data. The result of this research was 
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differentiated instruction through flexible grouping was promising in 

EFL classrooms in Taiwan.
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